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Pupil premium strategy statement – Lawn Manor 
Academy 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the outcomes for disadvantaged pupils last academic year.    

School overview 

Detail Data 

School name Lawn Manor Academy 

Number of pupils in school  847 

Proportion (%) of pupil premium eligible pupils 39% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2020-2023 

Date this statement was published September 2022 

Date on which it will be reviewed June 2023 

Statement authorised by Sandra Muir 
(Headteacher) 

Pupil premium lead Russell Langdown 

(Deputy Headteacher) 

Governor / Trustee lead Zoe Vasiloudis 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £327310.00 

Recovery premium funding allocation this academic year £87216.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£414526.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

You may want to include information on: 

The government recognises that pupils from more disadvantaged backgrounds can be 
at greater risk of underachievement at school than their peers. To combat this, they 
have introduced the Pupil Premium to support these pupils in school. At Lawn Manor 
Academy, we aim to deliver quality first teaching to all pupils, regardless of social back-
ground. However, through extensive evaluations and strategic planning, we have a cat-
alogue of support strategies in place for our pupils in receipt of the Pupil Premium.  
 
 
Those eligible are:  
• pupils who are receiving Free School Meals  
• pupils who have received Free School Meals at some point in the last 6 years (FSM6) 
• Service children or previous service children over the last 5 years  
• Adopted children, Looked After Children (LAC) or post LAC  
 
Our overall aims are:  
• provide life opportunities for personal development with the intention of building aspi-
ration, ambition, motivation and enhanced engagement in learning  
• ensure an effective high quality approach to teaching and learning across all year 
groups and subjects to achieve better than expected progress  
• ensure interventions are targeted and have maximum impact of the progress of the 
pupils  
• evaluate the impact of interventions on learning and progression through tracking 
data  
• offer social and emotional support for pupils with the intention of building resilient, in-
dependent, successful and engaged pupils 
 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Disadvantaged pupils may arrive at our school with lower than average 
Reading skills. In particular, reading ages are below chronological ages 
for a majority of our disadvantaged pupils 

 

2 KS2 performances in grammar, punctuation, and spelling are below aver-
age in majority of cases. The vocabulary of pupils, particularly second 
and third tier language, may be underdeveloped 
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3 Maths performance at KS2 is below national average, and whilst pupils 
have relative strengths in various areas of the curriculum, they often lack 
a coherent understanding of basic concepts 

 

4 Financial hardship can result in pupils experiencing a lack of cultural cap-
ital, and may also mean that basic equipment, such as calculators, is un-
affordable 

 

5 Attendance of disadvantaged pupils is below the expected standard, be-
low national average, and significant below non-disadvantaged pupils 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

 

Ensure all our disadvantaged pupils receive 
high quality teaching to develop independent 
learners 

Quality Assurance procedures identify that 
Teaching and Learning continues to 
improve, in particular teachers effectively 
using pupil data to meet their needs. 

 

Attendance outcomes for disadvantaged 
pupils are in line with, or better than, 
national average and are in line with non-
disadvantaged 

Enable support and interventions to be 
provided to those disadvantaged pupils who 
are at risk of academic under achievement to 
foster a sense of resilience 

Academic support is bespoke for each 
individual pupil and the focus extends down 
to KS3 in addition to KS4. 

Provide a broad range of experiences and 
opportunities for our disadvantaged pupils, 
both within the curriculum and outside of it, 
encouraging positive attitudes 

The Lawn Manor Academy Pledge is 
embedded and is being met. Evidence of 
pupils benefiting from this is clearly tracked. 
Pupils are able to access extra-curricular 
activities without finances being a potential 
barrier. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £150,803.10  

Activity Evidence that supports 
this approach 

Challenge 
number(s) 
addressed 

Support staffing in English to ensure 
class sizes are appropriate and all 
classes benefit from being taught by a 
subject specialist. This includes, 
continuing our successful partnership 
with Teach First, allowing the school to 
access high quality trainees keen to work 
with disadvantaged pupils 

EEF Pupil Premium guidance 
recommends the biggest 
proportion of funds are 
invested into High quality 
teaching  

1 & 2 

Support the implementation of the 
school’s commitment to the Teach Like a 
Champion strategy, a proven approach in 
developing routines in classrooms to 
support excellent learning 

EEF Pupil Premium guidance 
recommends the biggest 
proportion of funds are 
invested into High quality 
teaching 

1, 2 & 3 

Continue with English and Maths Mastery 
in Key Stage 3 to reinforce the 
underpinning principles in each subject  

The DfE non-statutory KS3 
guidance has been produced in 
conjunction with the National 
Centre for Excellence in the 
Teaching of Mathematics, 
drawing on evidence-based ap-
proaches:  

Teaching mathematics at key 
stage 3 - GOV.UK  

1, 2 & 3 

Reading and Vocabulary  Lead, who will 
develop and embed effectively strategies 
in develop reading and literacy across 
the school. Literacy is promoted 
throughout the school and the library is 
supported in retaining its superb learning 
environment, which encourages positive 
attitudes. Support the development of 
tier 2 and 3 vocabulary in the classroom 
through CPD and whole school 
initiatives.  Supported by a high-quality 
library resource and Library Coordinator.  

Acquiring disciplinary literacy is 
key for students as they learn 
new, more complex concepts 
in each subject: 

Improving Literacy in 
Secondary Schools 

Reading comprehension, vo-
cabulary and other literacy 
skills are heavily linked with at-
tainment in maths and English: 

word-gap.pdf (oup.com.cn) 

Reading comprehension strate-
gies can have a positive impact 
on pupils’ ability to understand 
a text, and this is particularly 
the case when interventions 

1 & 2 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
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are delivered over a shorter 
timespan:  

Reading comprehension 
strategies | Toolkit Strand | 
Education Endowment 
Foundation | EEF 

Provide CPD opportunities for all 
departments to develop the subject 
knowledge of their staff. Provide CPD 
opportunities for RSLs to develop their 
understanding of how to create and 
implement an effective curriculum. We 
have invested in an online CPD provision 
to minimise the risk of sending staff to 
external CPD providers and give staff 
ownership of their own CPD journeys. 
Performance management CPD needs 
and those identified through coaching will 
be tracked and addressed, either through 
whole school CPD sessions for common 
CPD needs or bespoke CPD for 
individual teachers. CPD on effective 
feedback, modelling and questioning to 
form part of our weekly CPD briefings 
along with the strategies being discussed 
and honed in department meetings. 
Coaching programme will be used to 
support teachers with their classroom 
practice during the restrictions that are in 
place due to Covid-19 

EEF Pupil Premium guidance 
recommends the biggest 
proportion of funds are 
invested into High quality 
teaching 

 

Effective teacher CPD and 
CPD leadership: What… | 
HISP Research School 

 1, 2 & 3 

Deputy Headteacher to lead on the 
school curriculum that is offered to 
ensure it is appropriately designed to 
meet the needs of our pupils. Curriculum 
bid fund to provide additional resources 
for disadvantaged pupils through RSLs 
submitting bids. Curriculum areas will 
review their sequencing following 
lockdown and restructure as necessary to 
ensure key knowledge/skills have been 
covered before delivering new content. 
Prior knowledge will be assessed using 
baseline assessments and low stakes 
quizzing 

Evidence drawn from The 
Curriculum, by Mary Myatt was 
drawn upon to support our 
Curriculum development  

1, 2 & 3 

Collaborate with other subject leads 
within the Ascend Learning Trust to 
share good practice and enhance the 
experience of our pupils through well 
thought out and researched initiatives  

These evidenced based 
approaches will be shared 
between schools and inform 
planning for future years 

1, 2, 3 & 5 

Enrichment opportunities made available 
to all pupils through a rich curriculum that 
prepares pupils for life after Lawn Manor 
Academy 

At the EEF, they believe that 
enriching education has 
intrinsic benefits. They think all 
children, including those from 
disadvantaged backgrounds, 
deserve a well-rounded, 

2, 3 & 4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://researchschool.org.uk/hisp/news/effective-teacher-cpd-and-cpd-leadership-what-does-it-look-like-in-schools
https://researchschool.org.uk/hisp/news/effective-teacher-cpd-and-cpd-leadership-what-does-it-look-like-in-schools
https://researchschool.org.uk/hisp/news/effective-teacher-cpd-and-cpd-leadership-what-does-it-look-like-in-schools
https://schoolsweek.co.uk/the-curriculum-gallimaufry-to-coherence/
https://schoolsweek.co.uk/the-curriculum-gallimaufry-to-coherence/
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culturally rich, education EEF 
Life skills and enrichment  

A bespoke induction programme for early 
career teachers has been created that 
addresses teaching strategies and CPD 
through weekly sessions delivered by 
effective practitioners across the school 

EEF Pupil Premium guidance 
recommends the biggest 
proportion of funds are 
invested into High quality 
teaching 

 

3 

Co-planning to form part of the increased 
time allocation given to departments to 
analysis pupil work and identify key 
misconceptions that can be addressed in 
subsequent lessons 

EEF Pupil Premium guidance 
recommends the biggest 
proportion of funds are 
invested into High quality 
teaching 

 

Effective teacher CPD and 
CPD leadership: What… | 
HISP Research School 

1, 2 & 3 

Regular low stakes quizzing to take place 
to assess gaps in pupil knowledge, with 
time being increased for this due to the 
removal of preliminary exams in 
November – one set of preliminary 
exams are planned for Term 3 

Providing feedback is a well-
evidenced and has a high 
impact on learning outcomes. 
Effective feedback tends to 
focus on the task, subject and 
self-regulation strategies: it 
provides specific information 
on how to improve EEF 
Feedback 

1, 2 & 3 

CATs and GL reading assessments to be 
used with Year 7 pupils to identify those 
that are below expected standard  

Standardised tests can provide 
reliable insights into the 
specific strengths and 
weaknesses of each pupil to 
help ensure they receive the 
correct additional support 
through interventions or 
teacher instruction: 

Standardised tests | Assessing 
and Monitoring Pupil Progress | 
Education Endowment 
Foundation | EEF 

1, 2 & 3 

 

 

 

 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://researchschool.org.uk/hisp/news/effective-teacher-cpd-and-cpd-leadership-what-does-it-look-like-in-schools
https://researchschool.org.uk/hisp/news/effective-teacher-cpd-and-cpd-leadership-what-does-it-look-like-in-schools
https://researchschool.org.uk/hisp/news/effective-teacher-cpd-and-cpd-leadership-what-does-it-look-like-in-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £123,601.90 

Activity Evidence that supports 
this approach 

Challenge 
number(s) 
addressed 

 Homework has a positive 
impact on average (+ 5 
months), particularly with pupils 
in secondary schools. 

 

Evidence suggests that 
effective homework/revision 
can have a positive impact on 
pupil attainment EEF 
Homework  

 

Put a strategy in place to support pupils 
with independent revision – Steps for 
Success Evening, Period 6, revision 
technique workshops, revision folders. 
Provide opportunities for pupils in all 
Year groups to develop their 
independent study skills, through a 
series of workshops that build on each 
other throughout a pupils time at Lawn 
Manor Academy. English Literature set 
reading texts in Year 11 to be purchased 
for disadvantaged pupils. Maths revision 
packs to be provided to all Year 11 pupils 
to enhance the home learning taking 
place. GCSE Pod to be utilised to ensure 
pupils have access to quality revision 
resources outside of lessons. Bespoke 
online revision folders will be created for 
GCSE pupils to ensure that they have 
access to appropriate revision material 
outside of their lessons, this will be 
supplemented by a pupil and parent 
evening on effective revision and 
preparation for exams 

1, 2, 3 & 4 

Ensure there is an appropriate parental 
engagement strategy – Steps for 
Success/Good luck letters/Parents 
Evening 

Parental engagement has a 
positive impact on average of 4 
months’ additional progress. It 
is crucial to consider how to 
engage with all parents to 
avoid widening attainment 
gaps EEF Parental 
Engagement 

1, 2, 3, 4 & 5 

Vulnerable Year 6 pupils to be identified 
and additional support prior to and at 
transition to be provided through our 
specialist Transfer & Inclusion Officer 

Supporting pupils through 
transitions allows for barriers to 
be identified earlier and 
support put in place EEF 
Supporting pupils through 
transitions 

1, 2, 3, 4 & 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-through-transitions-a-trio-of-challenges#:~:text=Research%20evidence%20that%20attends%20transition%20is%20largely%20focused,in%20literacy%20and%20numeracy%20being%20especially%20well%20evidenced.
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-through-transitions-a-trio-of-challenges#:~:text=Research%20evidence%20that%20attends%20transition%20is%20largely%20focused,in%20literacy%20and%20numeracy%20being%20especially%20well%20evidenced.
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-through-transitions-a-trio-of-challenges#:~:text=Research%20evidence%20that%20attends%20transition%20is%20largely%20focused,in%20literacy%20and%20numeracy%20being%20especially%20well%20evidenced.
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Targeted pupils to be invited to small 
group Period 6 sessions to cover topics 
that will address identified gaps in 
knowledge across all subjects. Targeted 
pupils to be invited half term support 
sessions over the academic year to 
address identified gaps in knowledge 
across all subjects. Holiday/Saturday 
classes to be provided where appropriate 
to support out of school learning for 
disadvantaged pupils. School led tuition 
will be put in place for targeted 
individuals through the National Tutoring 
Programme 

Tuition targeted at specific 
needs and knowledge gaps 
can be an effective method to 
support low attaining pupils or 
those falling behind, both one-
to-one: 

One to one tuition | EEF (edu-
cationendowmentfounda-
tion.org.uk) 

And in small groups: 

Small group tuition | Toolkit 
Strand | Education Endowment 
Foundation | EEF 

1, 2, 3, 4 & 5 

Targeted individual and group work with 
Learning Support team to improve social, 
emotional and behavioural development 
through the use of the PLC 

EIF’s report on adolescent 
mental health found good evi-
dence that CBT interventions 
support young people’s social 
and emotional skills and can 
reduce symptoms of anxiety 
and depression:  

Adolescent mental health: A 
systematic review on the 
effectiveness of school-based 
interventions | Early 
Intervention Foundation 
(eif.org.uk) 

4 & 5 

Disadvantaged pupils are assisted in 
attending the Swindon Literature Festival 

Acquiring disciplinary literacy is 
key for students as they learn 
new, more complex concepts 
in each subject: 

Improving Literacy in Second-
ary Schools 

1, 2, 4 & 5 

National Tutoring Programme Academic 
Mentor will continue and directed to work 
with targeted pupils to fill gaps in 
knowledge that may have developed 
during lockdown - English focus 

Reading comprehension strate-
gies can have a positive impact 
on pupils’ ability to understand 
a text, and this is particularly 
the case when interventions 
are delivered over a shorter 
timespan:  

Reading comprehension 
strategies | Toolkit Strand | 
Education Endowment 
Foundation | EEF 

1, 2 & 4 

Reading platforms to be used to raise the 
reading ages of those pupils significantly 
below their actual age 

Reading comprehension strate-
gies can have a positive impact 
on pupils’ ability to understand 
a text, and this is particularly 
the case when interventions 
are delivered over a shorter 
timespan:  

Reading comprehension 
strategies | Toolkit Strand | 

1 & 2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
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Education Endowment 
Foundation | EEF 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £140,121.80 

Activity Evidence that supports 
this approach 

Challenge 
number(s) 
addressed 

Higher attaining disadvantaged pupils 
to be supported in achieving excellent 
outcomes and aspirations to access 
higher education. The school will 
continue to engage with the Villiers 
Park scholars programme 

Evidence-led programme 
that develops personal and 
employability skills and raise 
academic outcomes for 
disadvantaged young people 
Villiers Park Educational 
Trust 

4 & 5 

To provide aspirational careers 
support and nurture positive attitudes 
for disadvantaged pupils through 
connections with outside agencies 
and our Careers advisor. Ensure all 
pupils have at least one careers 
interview and that college/6th form 
applications are pursued for all pupils. 
RWBA 6th Form taster day to raise 
aspirations 

Good career guidance is 
important for social mobility 
because it helps open 
pupils’ eyes to careers they 
may not have considered 
Good career guidance – 
Gatsby  

4 & 5 

Support disadvantaged pupils who 
are studying a musical instrument by 
paying for individual and small group 
lessons in full. Encourage more KS3 
pupils to try a new instrument by 
providing the opportunity for fully 
funded lessons 

Arts participation 
approaches can have a 
positive impact on academic 
outcomes in other areas of 
the curriculum EEF Arts 
participation 

4 

Encourage personal development and 
achievability by all young people by 
supporting with the funding to enrol in 
the D of E. Developing commitment, 
resilience, self-motivation, 
independence and responsibility 

There is a positive impact of 
physical activity on 
academic attainment. Pupils 
access to high quality 
physical activity for the other 
benefits and opportunities it 
provides EEF Physical 
activity  

4 & 5 

Create a support fund for pupils with 
parents on low income to supply 
uniform and subsidise trips and extra-
curricular activities 

Based on our experiences 
and those of similar schools 
to ours, we have identified a 
need to set a small amount 
of funding aside to support 

4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://www.villierspark.org.uk/
https://www.villierspark.org.uk/
http://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
http://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
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pupils in receipt of the Pupil 
Premium to access all 
opportunities on offer 

Attendance Officer to track 
attendance of disadvantaged pupils 
and intervene as required. Enhance 
the use of the internal tracking system 
to promote good attendance from all 
pupils. Attendance Officer to work 
closely with our EWO and Family 
Support Worker to support families 
that may be struggling with getting 
their children into school. Provide 
appropriate CPD for staff to 
understand and support pupils with 
attendance issues that may be a 
barrier to their attendance at school 

The DfE guidance has been 
informed by engagement 
with schools that have 
significantly reduced 
persistent absence levels. 
DfE’s Improving School 
Attendance advice 

5 

Establish and embed The Link as an 
alternative provision for those pupils 
at risk of permanent exclusion  

Evidence suggests that 
there is a disproportionate 
exclusions of certain groups 
of pupils which impacts on 
pupil attainment and options 
School exclusion: a literature 
review on the continued 
disproportionate exclusion of 
certain children 

5 

PLC to be used appropriately to 
support the transition of pupils with 
poor attendance back into school and 
ultimately back into their lessons  

The DfE guidance has been 
informed by engagement 
with schools that have 
significantly reduced 
persistent absence levels. 
DfE’s Improving School 
Attendance advice 

5 

Bespoke induction programme in 
place to support the transition of 
pupils from Year 6 into Year 7,  
including team building activities 
preparing them for September. 

Supporting pupils through 
transitions allows for barriers 
to be identified earlier and 
support put in place EEF 
Supporting pupils through 
transitions 

3 & 5 

Software put in place to ensure that 
parents meetings and evening are as 
effective as possible to continue the 
close relationships with parents  

Parental engagement has a 
positive impact on average 
of 4 months’ additional 
progress. It is crucial to 
consider how to engage with 
all parents to avoid widening 
attainment gaps EEF 
Parental Engagement 

5 

We will be sharing information about 
our school with parents via our weekly 
newsletter, regular letters, bookable 
tours with the leadership team. 

5 

Opportunities for addressing mental 
health and wider social issues from 

EIF’s report on adolescent 
mental health found good 

5 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/800028/Timpson_review_of_school_exclusion_literature_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/800028/Timpson_review_of_school_exclusion_literature_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/800028/Timpson_review_of_school_exclusion_literature_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/800028/Timpson_review_of_school_exclusion_literature_review.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-through-transitions-a-trio-of-challenges#:~:text=Research%20evidence%20that%20attends%20transition%20is%20largely%20focused,in%20literacy%20and%20numeracy%20being%20especially%20well%20evidenced.
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-through-transitions-a-trio-of-challenges#:~:text=Research%20evidence%20that%20attends%20transition%20is%20largely%20focused,in%20literacy%20and%20numeracy%20being%20especially%20well%20evidenced.
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-through-transitions-a-trio-of-challenges#:~:text=Research%20evidence%20that%20attends%20transition%20is%20largely%20focused,in%20literacy%20and%20numeracy%20being%20especially%20well%20evidenced.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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lockdown will be added to our I 
LEARN and assembly programmes, 
with an increased focus on wellbeing. 
CPD opportunities that address 
mental health issues and supporting 
pupils with their wellbeing will be 
made available to staff across the 
school – not only staff in pastoral 
roles 

evidence that CBT 
interventions support young 
people’s social and 
emotional skills and can 
reduce symptoms of anxiety 
and depression:  

Adolescent mental health: A 
systematic review on the 
effectiveness of school-
based interventions | Early 
Intervention Foundation 
(eif.org.uk) 

Pupils receive academic mentoring 
with a focus on removing barriers to 
learning, providing additional 
academic/pastoral support and 
engaging parents 

The impact of mentoring 
varies but, on average, it is 
likely to have a positive 
impact on attainment EEF 
Mentoring 

1, 2 & 5 

Ongoing analysis of home learning 
engagement n to be used to identify 
those pupils that may not have 
access to the required technology at 
home. Acquire more laptops that can 
be donated to pupils that require them 
to support home learning e.g. from 
local business donations. Provide the 
appropriate technology for those 
pupils that are in need of it to ensure 
home learning is able to take place 

All pupils to have access to 
required technology, 
regardless of background 
EEF Using Digital 
technology  

4  

Physical resources to be supplied to 
support catch up where this is 
deemed a barrier to learning e.g. 
digital devices, revision guides, online 
learning platforms 

Based on our experiences 
and those of similar schools 
to ours, we have identified a 
need to set a small amount 
of funding aside to respond 
quickly to needs that have 
not yet been identified 

4 

 

Total budgeted cost: £414,526 

https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
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Part B: Review of outcomes in the previous academic 
year 

Outcomes for disadvantaged pupils 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your 

assessment of how successfully the intended outcomes of that plan were met?  

We have analysed the performance of our school’s disadvantaged pupils during the 

2021/22 academic year using key stage 4 performance data. 

For 2022, the Progress 8 score for our disadvantaged pupils was -1.03.  For Attainment 

8 it was 32.48. See DfE guidance for more information about KS4 performance 

measures.  

DfE has strongly discouraged comparison of a school’s 2022 performance data with 

results in previous years. The impact of COVID-19 makes it difficult to interpret why the 

results are as they are. In addition, changes were made to GCSE exams in 2022, with 

adaptations such as advance information for pupils and grading that reflected a midway 

point between grading in 2021 and 2019.  

We have, however, compared our results to national figures to help gauge the 

performance of our disadvantaged pupils (although these should be considered with 

caution given the caveats stated above). The national Attainment 8 score for 

disadvantaged pupils in 2021/22 was 37.5 and for non-disadvantaged pupils it was 

52.6. For Progress 8, the national average score for disadvantaged pupils was –0.55 

and for non-disadvantaged pupils it was 0.15. 

Key stage 4 data suggest that, despite some strong individual performances, the 

progress and attainment of the school’s disadvantaged pupils in 2021/22 was below 

our expectations.  

The gap between the Progress 8 and Attainment 8 scores of our disadvantaged and 

non-disadvantaged pupils has also grown since the start of the pandemic. The 

Progress 8 score of our non-disadvantaged pupils was -0.48, and the Attainment 8 

https://www.gov.uk/government/publications/progress-8-school-performance-measure
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score was 38.88. Our analysis suggests that the reason for this is primarily the ongoing 

impact of COVID-19, and this is reflective of national figures demonstrating the 

additional impact of the pandemic on disadvantaged pupils. However, we also 

identified that some of the approaches we used to boost outcomes for disadvantaged 

pupils had less impact than anticipated, for example external tuition. 

EBacc entry for disadvantaged pupils was 31.4%, which is similar to the previous X 

years and 5.4% below that for non-disadvantaged pupils (36.8%).  

For Terms 1-5, attendance among disadvantaged pupils at (84.35%) was 5.34% lower 

than the school’s overall attendance levels (89.69%)  We recognise overall attendance 

is too low and this gap is too large which is why raising the attendance of our 

disadvantaged pupils is a focus of our current plan and School Improvement Plans.      

Our assessments demonstrated that pupil behaviour improved last year, but challenges 

around wellbeing and mental health remain significantly higher than before the 

pandemic. The impact on disadvantaged pupils has been particularly acute. 

These results mean that we are not at present on course to achieve the outcomes that 

we set out to achieve by 2022/23, as stated in the Intended Outcomes section above.  

We have reviewed our strategy plan and made changes to how we intend to use some 

of our budget this academic year, as set out in the Activity in This Academic Year 

section above. The Further Information section below provides more details about our 

planning, implementation, and evaluation processes. 

Additional points to note: 

Funding support for core subject staffing has meant that we have been able to employ 

additional staff to ensure that class sizes remain appropriate for the needs to the pupils 

in each class.  

All of our Teach First teachers have successfully progressed only the next year of their 

teaching journeys. Teach First teachers have progressed into leadership toles, 

including into the position of Head of MFL (Sept. 2021), Reading & Literacy 

Coordinator (June  2022), and Aspirations & Futures Leader (Feb 2021).    

Teach Like a Champion techniques continue to be embedded into classroom routines 

and this has been vitally important to re-establish following periods of remote learning 

and disruption to learning.  New staff are brought up to speed with the techniques that 

are already embedded as part of their induction to Lawn Manor Academy.  

English and Maths Mastery in Key Stage 3 has been modified over the past 3 years to 

meet the needs of pupils through face to face learning following periods of remote 

learning. Co-planning meetings have been introduced across the school in order to 

give dedicated time to teachers to work on their subject knowledge and develop their 

classroom practice.   
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The role of Reading and Literacy Co-ordinator has continued to embed explicit 

vocabulary teaching into classrooms across the school. Literacy strategies have also 

been weaved through subject curricula to ensure a consistent approach across the 

school.  Reading and vocabulary has been a whole school priority and features in the 

school and faculty Improvement Plans.     

Maths staff have been working at developing subject knowledge through a book club 

style CPD reading Craig Barton’s, Reflect Expect Check Explain. Strategies learnt from 

this have been embedded into the Maths Curriculum, which has now in place as we are 

back to face to face learning.   

Other staff have begun the same style of CPD as the Maths department and are still 

working on using what they have learnt to develop areas within their areas.  

The Deputy Headteacher has led on developing the school curriculum that is offered 

and it is evident that curriculum areas have been developed and embedded in such a 

way that subject Heads are confident that they, not only meet the needs of the pupils 

for their subject, but also develop other aspects such as pupil literacy.  

In the build up to this, Raising Standards Leaders (RSLs) undertook CPD, led by our 

Deputy Headteacher, around what makes an effective Curriculum – Mary Myatt, The 

Curriculum: Gallimaufry to coherence: From Gallimaufry to Coherence.  

Curriculum bid fund has provided support for both in class resources and remote 

learning resources as detailed below: 

Department  Subject Author Requested Agreed Remaining reason Approved 

          £10,000.00     

PE PE MW £1,800.00 £762.00 £9,238.00 

Netball and TT 

tables.   

MFL Spanish AH £80.00 £80.00 £9,158.00 

Internet 

resource   

Science Biology JM £745.00 £745.00 £8,413.00 Microscopes   

Science  Physics JM £930.00 £930.00 £7,483.00 Powerpacks   

Social 

Sciences History AG £175.00 £0.00 £7,483.00 

History books 

for PLCx3   

Social 

Sciences History AG £127.97 £0.00 £7,483.00 

Homework 

holepunch   

Social 

Sciences History AG £516.00 £516.00 £6,967.00 

Year 9 text 

books   

EARTS Art CY £360.00 £360.00 £6,607.00 Sketch books   

Social 

Sciences Business MO £190.40 £190.40 £6,416.60 

Revision 

guides   

EARTS Graphics 

CY, 

EM £328.95 £328.95 £6,087.65 

Light boxes 

and sketch 

books   
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EARTS Music DJ £600.00 £600.00 £5,487.65 

Keyboards for 

classroom   

EARTS Dance ND £570.00 £570.00 £4,917.65 

Artspool 

Subscription   

Reading and 

Vocabulary ILEARN JL £524.00 £524.00 £4,393.65 

Patrick Ness 

book   

Social 

Sciences Business MO £100.00 £100.00 £4,293.65 

Revision 

Website   

Reading and 

Vocabulary RSLs JD £49.26 £49.26 £4,244.39 

Closing the 

Writing Gap 

(Quigley)   

English English JD £16.46 £16.46 £4,227.93 

Making 

Meaning in 

English (Didau)   

Reading and 

Vocabulary RSLs JD £32.99 £32.99 £4,194.94 

Mary J. 

Schleppegrell 

book   

Science Science JM £163.55 £163.55 £4,031.39 Balances   

Science Science JM £717.60 £360.00 £3,671.39 Safety Goggles   

Connect Connect HO £654.65 £654.65 £3,016.74 Dynamo Maths   

Social 

Sciences RPE LB £293.40 £293.40 £2,723.34 

Revision 

Guides   

Social 

Sciences History ASG £206.58 £206.58 £2,516.76 Text books   

Social 

Sciences History ASG £31.99 £31.99 £2,484.77 Quizlet   

Reading and 

Vocabulary ALL JL £539.76 £539.76 £1,945.01 Flash cards   

MFL Spanish Ah £86.40 £86.40 £1,858.61 

Knowledge 

Organisers   

CPD CPD Cfo 
£200 £200 

£1,658.62 

TeamTeach 

booklets   

CTECH DTFood DB/SS £606.00 £606.00 £1,052.62 

2 Kenwood 

Mixers   

MFL Spanish Ah £45.00 £45.00 £1,007.62 Year 7 booklets   

 
Unfortunately, due to the COVID-19 pandemic we were limited to the collaboration that 
we could do with other schools within the trust, especially at subject level. This was not 
only down to the logistics of meeting, but also because of the priority being to ensure 
that a high quality remote learning provision was in place for all subjects.  Similarly, in 
the last academic year, covid-related staff absences in the first half of the year and the 
priority to minmise cover also limited the external collaboration. 
 
“How Is My Class Doing?” documents were reinstated as a mechanism of ensuring 
identification and intervention for pupils who were underachieving; this was following a 
period where this was not possible during the pandemic.   

Raising Achievement meetings were more critical this year than ever, with a focus on 
robustness of assessment and accuracy of projections.  
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A return to face to face events was carefully managed for ‘Steps to Success’ for Year 
11; this had a slightly lower attendance from parents than normal owing to a return to 
pre-pandemic confidence levels.     
 
Our Personalised Learning Centre (PLC) continued to support pupils when we returned 

to face to face learning; attendance has presented a a significant barrier for a number 

of pupils and the PLC has been a key provision to help pupils overcome this barrier. 

 

Training around best practice of supporting the development of tier 2 and 3 vocabulary 

in the classroom continued through virtual teacher training and regular CPD briefings. 

Individual subjects implemented their own strategies in their own areas i.e. key word 

displays, resources for pupils to use in lessons or texts purchased to encouraged 

pupils to read around the subject outside of lessons. These were all supported and 

often led by our Reading and Literacy Co-ordinator. 

 

Following a period where our library was unable to be used to the same extent as 

previous years due to the restrictions that were in place, funding was used to add 

additional titles to the library.  This included an area of the library created to support the 

continued professional development of staff, including ways in which to ensure online 

learning was as effective as possible.  

All disadvantaged pupils in Year 11 were provided with English Literature set reading 
texts and Maths revision guides and workbooks. The pupils in receipt of these were 
able to complete effective revision at home by removing the barrier of lack of 
resources. 

 
The Villiers Park Scholars programme was previously relaunched as the Future 
Leaders programme. 17 pupils from Year 11 and 13 pupils from Year 10 took part; 
Year 10 pupils will continue for 2022-23 and will be joined by 15 Year 10 pupils.    
Covid impacted the opportunities on offer to a degree, however Year 10 pupils did 
enjoy a Taster Day at the University of Bath.   Year 10 pupils in 2022/3 will attend a 
visit to the University of Gloucester and a residential at the university of Bath.   
Our Careers Adviser continued to meet with pupils in targeted ways and also provides 

input to all pupils from Years 7-11 via the ILEARN programme. 

Our link with Study Higher continued with events taking place virtually where possible 
to enhance the experience of pupils on Personal Development days.  
 
Our annual RWBA 6th Form taster day was not able to take place due to the 
restrictions in place around visiting other venues.  
 
Pupils that wished to learn a musical instrument but had no means to do so were 
supported by the school paying for individual and small group peripatetic music 
lessons.  
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The Duke of Edinburgh award  continued.  appointed a new co-ordinator at our school 

to push the programme forward and increase participation.  21 students now participate 

(60% increase from previous years).    

Uniform was purchased for pupils to ensure that they were in lessons. Uniform was 
purchased on an individual basis depending on the need to the pupil and/or family.  
 
Our Attendance Officer has added to her responsibilities the role of tracking and 
supporting families that have been effected by COVID-19 absences i.e. self-isolation.  
She continue to use an in-house attendance tracker as a mechanism to track the 
attendance of individual pupils at all levels of attendance. Any decrease in attendance 
is monitored and an action assigned to support the individual pupil. The tracker also 
monitored the attendance of key groups of pupils, including those in receipt of the Pupil 
Premium.  
 
There have been an increased number of visits by our pastoral team to the homes of 
pupils whose attendance is a concern – supported by work from our EWO.  
 
The Link has been established as an alternative provision to support those pupils at 
risk of permanent exclusion. Pupils have a bespoke package of support based on their 
individual needs, ranging from full time places, part time places where option classes 
are still accessed across the school as to not reduce the number of GCSEs that the 
pupil is able to achieve, or respite placements where pupils attend lessons in The Link 
for a fixed period of time before being reintegrated back into their normal lessons.   
 
The PLC continues to be a method of support for pupils with poor attendance to access 
school on a regular basis, ultimately reintegrating them back into their lessons. This 
has proved a successful strategy with many of our pupils who are now back in lessons 
and their attendance has improved significantly. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year. 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 
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The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

This Academic Year (2021-2022) we are pleased to announce the launch of the Lawn 

Manor Pledge for all Year 7 pupils. 

  
The purpose of the pledge is to inspire and create futures for all. We aim to achieve this 
through offering a range of opportunities and experiences to help develop our pupils into 
successful and contributing members of society.  
 
Through these experiences we hope to show colleges / employers positive aspects and 
characteristics that form a good impression and in turn allow our pupils to reach their full 
potential. By delivering the Pledge we hope to provide the foundations for all Lawn Manor 
Pupils to become well-rounded and grounded people.   

       
Rationale: 
Lawn Manor Academy understands the importance of providing personal development 
opportunities not only within the classroom, but outside of the classroom too. It is through 
the commitment of the Lawn Manor pledge and the provisions of services offered that 
we aim to help ensure each pupil that walks through our gates leaves as a rounded 
individual and one that can positively contribute to their local community and wider 
society.  
 
Aims:  
Lawn Manor Pledge aims to give all pupils opportunities to develop their personal skills 
by: 
 

1. Increasing pupil exposure to cultural aspects of British life 
2. Developing pupil understanding of values that are threaded through British soci-

ety  
3. Preparing pupils to join the world of work 
4. Enriching their school curriculum through sporting events and clubs 
5. Creating opportunities to work together with our local community 
6. Building tolerance and understanding of different religions, cultural and view-

points 
7. Exposing pupils to motivational, inspirational, and determined individuals  
8. Building resilience and confidence by encouraging pupils out of their comfort 

zones  
9. Selflessly engaging in volunteering opportunities and charity events 
10. Enhancing leadership skills through teamwork 

 
Our Pledge – Futures, Culture and Community  

 

 

 


